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ABSTRACT

The Heman Street Preschocl was organized to serve two
main purposes: (1) T o provide a group of three- and four-year olds
with a preschool expverience which would increase their chances for
later success in school; and (2) To train future teachers and
teaching aides to work effectively in a preschool program. The
program focused on four groups: the children, graduate students,
prospective teaching aides, and parents of the children. Participants
included the Preschool Director and Coordinator, nine graduate
students, 24 aides, and 75 children. One graduate student and two
teaching aides were assigned to teach each class for a period of
three months. Curriculum goals were general language development,
development of certain cognitive skills and schocl-readiness
behaviors. Basic elements included in the daily program were
Structures Language Program, Story Read or Told by Teacher,
Teacher-Led Talk Sessions, Manipulative Cognitive Materials, Free
Play, and Paints, Clay and Other Expressive Materials. Program
evaluation revealed that students and aides improved their teaching
and evaluative capabilities and that children improved in their
ability to perform school tasks, in their language competency, and in
their ability to draw. It is concluded that the Heman Street
Preschool has demonstrated on e way a University and a school
district can cooperate to produce a program beneficial to the
children of the district, the students at the University, and members
of the community served by the school . It is also concluded that a
structured approach is more valuable than an unstructured one. .
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THE HEMAN STREET PRESCHOOL 1970-71

PURPOSES

The Hemsn Street Preschool was organized to serve two main purposes: to
provide a group of three- and four-year old children with a preschool experience
which would increase their chances for later succers in scheool and to train future
teschers and teaching aides to work effectively in a preschool program., If these
two purposes can be realized, the Preschool might then serve a third purpose;
namely, as a model and source of informaticn for teachers, parents, and admin-
iotrarors, Within the framework of its purposes the total program focused
orn four groups: the children, graduzte students enrolled in Syracuse University,
wemen of the community in training to become tzaching aides, and parents of
the ehildren, The last group received least attention, due to limitations of
perscnnel, time, and energy. The program was planned to have four components,
corresponding to the four groups mentiored, but in practice the parts of the pro-
gram overlapped and were interdependent.

ORGANIZATION AND STAFFING

Waikart (1) and others whe have studisd the elfects of preschool programs
have found that the crganizstion and operational conditions cf a program are
more important for success than the particular curriculum used. Because we are
convinced that this is so and because the EPDA Project is a training project,
the total preschool program was planned to include constant supportive super-
vision and time for staff training, planning and evaluation,

The pattern of staffing in the preschool was unusual in that there were
no experienced teachers other than the Preschool Director and Coordinator.
The Preschool Director, a Syracuse University faculty member, was a full-time
member of the EPDA staff; the Coordinator, an experienced nursery school teacher,
was o half-time member cf the Project staff, The other members of the staff
were graduate students who were participants in the EPDA training program
and women of the community in training to become paraprofessional teaching
aides,

There were nine graduate student participants wheo had direct experience in
the preschool during the course of the year. Five of these were in the Master's
program and four were doctoral students. Two of the doctoral students did
not take on teaching responsibilitiss but worked on special prejects, All
but one of these students had previous teaching experience, zither as a teacher
or student teacher, but none had had expesrience in a program for three=-
and four-year olds,

Twenty four women of the community, with wide variations in age, educational
background and experience, entered the training program for paraprofessional
teaching aides., Eighteen of them completed the program. Two of them had worked
in a Head Start Program; the others had had no previous experience in a
nursery school and all of them expressed uncertainty as to whether they would
be able to work with young children in an educational setting.
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Approximately 75 children were enrollsd in the FPreschool, Thereiwas
one claze of three-year clds which metx ;d&h day from 9:00 to 11:00 a and
sea of foure-year olds of which one met from 9:00 to 11:00 a.m. and
ner two mehk from 12:00 noon to 2:00 p.m. Assignment to the four-year
laszes was random,

e gradusate student and two teaching aides were assigned to each class
for a three-moath period. All students and aides participated in the summer
workshop., In the classroomz the graduare students and teaching aides had

equal =t a=s far as the children were concerned; all were called "teacher!

To ths beginning there was concern that the children might become upset when

one teacher or several teachers left and others took over., In ovder to minimize
the effect of frequent teacher turriover those who were leaving said a very

brief snd casual goodbye, with a promise to return to see the children from

time to time, The new teachers alwayse spent several days cbserving in the
clagsaroom before the previous teachers left and the children thus became acquainted
with them gradually, Also, there were other adults - the Director, Coordinator,
mothers, other graduate students, the school principal - who were in and out

of the classroom, As a result, mest of the children did not become strongly
attached to any one adult, but accepted them all and called most of them

"teacner",

The students and aides arrvived one hour earlier than the children and
remained an hour later. This allowed two hours per day for staff activities,
Both the morning and the afterncon "shifts" were present each day during
the heur from 11:00 to noon which made it possible to gather all the staff
together when necessary. Once each week the Preschool Director and/or the
Coordinator met during this hour with the aides and on another day each week
& meeting was held with the graduate students, These meetings were used for
discussions of general problems and possible solutions, At first most of the
time was taken up with immediate problems of schedules, children's behavior,
interpersonal relations, and the need for better definition of expectations and
goals, As more pressing problems were resclved, this time became available for
training. A free owchange of ideas and opinions was encouraged; the relations
among members of the staff were open and relatively informal,

The Preschool Director and Coordinator shared responsibility for all
phases of the training of the students and aides, The Coordinator supervised
the morning classes: the Director supervised the afternoon classes. Either
the Director or the Coordinator were in the building whenever classes were in
segsion; often both of them were there., Thus, one of them was aiways available

4



advice or assiztance a= needed., Since the hisvarchy of professox-student-
re

wss not %trewsed§ zach person's authority ,Eted to a considerable extent
her kneowladge = e, Lt was within thiszs framework that the graduate
ents and aides 1&11&:& to work with young children and with sach other,

CURREGULUM
Muzh effort has been devoted in recent years to the development of
curricula and curriculum materials for preachool pr@gr&ms. Enough evidence
fr;m,tha cveniation of programs using ese curriculs now been accumulated
Lo pe t certain generalizations to ba made, It has been found that the most
gsuccessaful programs ave thosa ir which definite educaticnal objectives are
eatahlished, teacher-planned activicias & zgarried out with these objectives
i view and the cutccmes of the are evaluated in terms of the objectives,

iteris are met, the outcome of the program depends on the operational
he program yather than on the paciticular curriculum or activities

Trn making inicial curriculim decisions in the Heman Street Preschocl
the following points, in addition to those mentioned above, were taken into
consideration:

{1} The major purpcsas of the EPDA Early Childhood Project, of which the
Presczheol is a part, are to train teachers who can initiate and imple-
ment langvﬁgeehenrered curricula and to develop genpvalizable knowledge
about the implementation of such curricula, Implicit in these purposes
iz the assumptior that the chief academic handicap of the Heman Street

children is poor language develcpment.

{2y ‘The graduste students who weuld be the head teachers in the classrooms
were inexperienced in preschool education and none of them would remain
in the preschool for longer than three months. Nevertheless, it was
thought essential that they be given the opportunity to become
involved in program planning and evaluation,

{3) Most of the aides, who would carry cut the program along with the
graduate studentz, had bad limited educational opportunities them-
selves and each of them would spend only three months in the classroom.
Nevertheless, they should be involved as much 35 possible in planning
and evaluation,

It did not seem necessary cor wise (or even possible) to develop and lay
out a complete curriculum to be followed. Instead, the following broad goals
were set:

(1) General language development

(2) Development of certain cognitive skills

(3) Development of scheol-readiness behaviors

ERIC 5
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Tonitial ob yerre sat Eot ;@wh i the g@3135 the curriculm evolved
rhrmbgh ' : . Pl ir wation, As the year progressed
other objectives ware set

Tn order to facilitate planping amd the sttainment of the objectives,
certasin program elements were selected and a daLly routine established, The
ad belows

program elemente and the objectives af aach

{1) Structures Language Frogram (Pesbody Lenguage Development Kit,
Level P)
To build general vecsbulary, cognitive vocabulary, language
patterns, £ ity in oral communication
To incresse asttenti

O apan

o i vocahulary, develop faniliarity
Wi pr
To increase awareness of wf events and of
cause and effect fbletxﬁr th
To build association of reading and pleasure

(3) Teacher~Led Talk Sessions
To er~ourage free oral
individual ox group

natural phenomena

sion basad on children's
2, including observation of

(4) Manipulative Cognitive Materialsz
To develop sbilities in sensory discrimination, classification,
seriation, pattern recognition, number concepts
To build vocabulary appropriate to verbalize concepts

(5) TFree Flay
To ailow children freedom of movement and free choice of
activity so that they will be able to pdrt1c1nat~ in a
structured leszon for part of the time spent in school
- To provide an cpportunity for self-dirvected play which, 1t
is hoped, will increasingly become socilodramatic

(6) Paints, Clay,Other Expressive Matarials
To give children opportunity to become familiar with these
materials and to find own ways of using them
To have another basis for interaction between teacher and
child, including verbal interaction

These basic elements were included in each day's program, except for
occasional special events which took some of the time. An example of a daily
schedule is given on the following page.

O
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9:00 -~ 9:15 Arrival, gveeting, removal of outdeor clothing
Songse
Group Lorms
(The children were divided into three groups for the
languzge less-ns, Grouping was flexible; various combinations
were tried, Usually @roup ¢ was composed of children whose
sttention epars were too short for participation in more
than one structured period,

9:15 - 9:30 Group A - Feabody Lesson
Group B - Sto
Group G - : B ) Lyity Reoom
(Children sth classrooms were together in the
Activity R\Cm)

9:30 - 9:45 Group A
Group B -
Group C

o

9:45 = 10305 Groups A & B - Free Play in Activity Room
Group G - Feabody Lesson or Story
Preparation for snavk

10:05 -~ 10:15 Snack Time

10:15 - 10:50 Use eof art materials
Choice of Manipulative Cognitive Materials
(In gemeral, children were gllowed to choose among a number
5f materials., This period was also used as a time for
teachers to work with small groups of children on particular
skills. At any one time, some children would be working
independently and others wculd be engaged in a teacher
directed activity, always using manipulable materials and
being asked, "Tell we what you are doing.")

10:50 - 11:00 Preparation for departure

11:00 - Departure

O
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fhe sample schedule gives an incomplate, ans
the day. Art materi ai% : zd every Jay;
available and wers sonelis 3 37

used, Sometimes arvh

Activity Room, and when the westher became warm, 3

cutdoers, Sometimes 3 specizl "happeoing' took uwp all the 3 ifter snack,
The three-yase olds hsd ;hé same basie hedule as olds, but
: lesson periods were shorrver and they had low Crequent

peviods for free play.

FROGRAM PLANNING AND EVALUATION

ate students currently
end of each moath to plan
above, the basic

2 Px aordinator
working in the Pre: one day
the preogram for the Lot th, Az
elementzs of the progrsm remzined the same rhe year, but there was
leaway for special projects ard act ;. simple observations ef

) and for students and aides to try oult their own ideas. A more
important part of the planning was the sffort to d@?lgﬂ a program which would
ecable esch child to move forward toward the eiuca ional objectives which

had been set, The children were constantly observed aand their progress
evainzted =0 that an effective program could b 1s

After the program for the month had been outliined in terms of goals

and special activities, the students and the aides met to £i1ll in the details,
select books to be resd, new songe to be learned, uppropriate manipulable
E

fslu: etc, The need for variety was reco gnlaeia Often students or aides
2d simple games ov activities to meet 2 special need,

After the activities for the week had been planned, the studeat and
aides in each room decided which of them would be responsible for each part
of the program. Then the plan was entered in a notebook in which space was left
for a short evaluation of each element of the program, A sample page from one
of the notebooks, covering three days, is reproduced on page 7.

Note that each time block contains an activity or lesson; e.g.,
"#51, pts. 1 & 2" refers to Peabody Lesson Number 51, Parts 1 & 2, The pext
entry, (C.C,), gives the initials of the student or alde who will teach the
lesson or 1ead the activity. These were entered in the notebook for each day
of the wsek on the preceding Friday, The comments following Eval, were entered
after the day's session and were written by the aide or student responsible
for rhat part of the program. It is apparent that many of the comments are not
useful, but others are, and by this means all teachers were forced to gilve
some thought to what they were doing in the classrcom



NESDAY

e ers ial Shapes Game
CREETL pes =

PRAZOLY

LANG, Ling cbiects;
TEYELOIMENT 3t soft and
LESSON ed in sent-

1d okl
o f A

ad & A ArEWeE

sanbances,

1| in senze of feelings.
i ok Did good in answering
sentences, Maybe we
O skip some lessgons
& Qu into more comple
OnEs ., ]
= Story about shapes on
flannel board, (N,C.)
Fval.: Some children
liew all the shapes.
They emjayed handling

Poems Tiee S
STORY poems of Childpood"
(M. E.3
1.2

poems,

3 Tkead

rhyming {(sound alike), pieces and putting on
strories thst rhyme hoard,
(ﬂ@@m%)é (ildren said

po=As rhat Soun Xs! ike,

Needed help wo d
sounds thal wers
No Art, ALL tes

1
li , -
=) Print and Sponge

ART work with grou Painting (N.u,)
: skills ox . Children who did not
e e 3 . have a turn yesterday
Ehyming Game (N C. paIDLed outdoors. plus those that want
Eval,: Lf they gua it Good for children. to do it again.
they were gaad but if Eval,: Some are think=-
they couldn't get 1Lt ing zhead and making
they lest interest designs.

_ quickly. ) _
0ne-tcuaﬁe ConCEpt “Rhyming Game (M.E.) One«to=one concept.

COGNLTIVE (G.C.) Eval.: One-to-one (C.C. )

SKILLS EV¢1,, Children in thif concept. (C.C.) Fyval,: Still need help
group did wall, Some Eyal,: Mosk did when gO beyond 3 or 4.
need help. well, ALl had a Spatial Relstionships
Name Game (M,E.) turn. (M.E.) Eval,: All
Eval,: Chris, Ron L., : pretty good so far.
Ron M,, Tlmgthy, Marco folore with Gary, Chrif,
are still having § ®Rom, Kelly (B.N.)

trouble with names. : !
Color Testing (B.N.J ‘ ‘

COMMENTS _ : Sae nurse aboub
¥ally and Marco

Q :
EE [(r % Letters in parentheses refer to teacher (student oY aide).
e There was a fourth person, a student voluﬁteer, in this rocm for part
of the time covered, 9
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PARENT INYOLVEMENT

tent ef fort wss made ve axplain to parents
hods of the Prescheol. A presentation about
Teachers
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Throughout the ysar, & ac
objectives, purposes, and me
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Organizacion of the Heman Strect School, A video taps
was ghown st the meeting and focllowed by & pansl of ailde= whe disc
were learrcing sbout children,

ch ¢laas had a The aid gave a
ration of matet and act) invited ro discuss
problems, children's work w: parents who came

a numbey of their conzerns children,

was invited Lo sSps
3 abour half the m
are strvorgly urza

om sebuing., Home vi

an observer in her
ey o greats of children with
ro come to school and cbgevrve their
its were made in several cases,
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were directed toward
in the school e their children. The

1 t was happ ¥ y& Preschoel, to make the
in the school, and to arouse ftheir interest in their

se activities, and others
&

Smilansky (2) has wrikten ther pavents of disedvantaged children tend to
think of themselves as autheority figures and caretakers, but not as teachers,
of their children. Since aldes were actually teachers in the Preschool, their
rola was smphasized at sll mestings of the parants - was hoped that the
parents would identify with thesze Sther mothers m fheir community and
realize that they, too, could tesch their own children. On the last schoo!l
day the mothers were invited to come to school to see some of the children's
work, Each mother was prezented with two booklets prepared by the staff,

The Ides Book and The Car Book. These contained ideas for things for children
te do during the summer, at home, and while ridirg in the car,

If time and personnel are available in the coming year, greater efforts
will be made to find ways (o get parents te become more active as teachers
at home.,

Parents of the community, including two of the women trained to be aides,

are actively working to establish a day care center and have submitted papers
to be incorporated as the Greater East Syracuse Day Care Center.

A film-tape presentation about the Preschool has been produced by the
Project and is being made available for showing to community groups.

ed what they
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TRAINING OF AIDES AND CRADUATE STUDENTS

Method: - The summer workshop provided several levels of training. The graduate
student:, with faculty assistance, planned the program for the workshop and
conductad parts of icv, This was the beginning ef their training in methods

of tzaching aund working with aides, During rthe worksheop the faculty lectures,
demonstracions, and work sessions were attended by both students and aides,
Throughout the vear the graduate s:tudent2 assumed a measure of responsibility
for training aides:; they were alzac learninz along with the aides. The principal
methods of training were modeling, observation by trainer followed by feed-
back, dirvest instruction in specific skills, and observation of peers,

Objecrives - It was expected that both aides and students (future teachers)
would become competent to carry out the following tasks:
1, Teach lessons from ths Peabody Language Development Pregram to a small
group of children.
2, Read a story to and elicit appropriate rezponses from a small
group ~f children,
3. Tse of manipulacive cognitive materials with an individual child
or small group to teach specific skills (e.,g., color recognition,
counting, name vecognition, pattern replication, etc.)
Direct and supervisgse children in use of art materials,

4,

5, Lead groups in scongs and games,

6. Manage beghavior problems in a calm, pesitive, neon-punitive manner.

7. Lead children through the activities of the day with & mirimum of
verbal or other disappreoval of children's behavior,

8. TUse informal means to evaluate children's progress.

Additionsl competrences were expected cof the graduate students. They were
expecead o become competent to carry out the following additional tasks;
9, Administer aud score standardized tests.
1¢, Plan the daily activities within the guidelines set for the program,
11. Assume some tesponsibility for training aides.

PROGRAM EVALUATION

A program can be evaluated only in terms of the effects it has on the
people invclved, Some of the effects can be measured fairly easily, some
are difficult to measure, some may be observed but rot measured, and there
may be others which can be neither measured nor observed immediately but
are buried deep within the people themselves.

Students and Aides - Informal instruments were devised to measure progress
toward competence in the first three objectives listed above. These instru-
ments are given in Appendix A. These devices were not used on a pretest,
post-test basis but as aids for formative evaluation and training.

Progress toward Objectives 4 and 5 was assessed by the Director and
Coordinator through direct observation of the aides and students at work in
the classroom. At the end of the training period the aides could list, from
memory, an average of 21 songs and finger plays and 8 types of art materlal
which they felt competent to teach, :

Attainment of Objectives 6 and 7 was measured by use of an observational

i1
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instrument, developed with the help of Mr, John Dopyera, for use in this pregram,
It wag developed during the time the first group of aides was working in the
sroom and administered to the second and thirvd group of aides at the
beginning and end of their respective periods of classroom service. This
instyument measured the number cf times each subject sanctioned the behavior

of aach c¢hild during a total of sixty minutes, observed in five-minute segments,
The behavior being sanctioned was classified as congruent or incongruent with
the expectations of the adult and the type of behavior was categorized as
achievement, involvement, peer harm, property harm, etc., The analysis of

the data obtalned by use of this instrument indicated that all the aides

showed disspproval of children's behavior less often at the end of the

training than at the beginning., This instrument and the results obtained

sre described in Appendix B. ‘

‘:.

3,

Use of informal measures to evaluate children's progress (Objective 8)
was part of the daily routine of the Preschool., Multiple copies of each class
list were provided to facilitate assessment along many dimensions. A number
of informal instruments were devised, three of which are given in Appendix C.
The particular devices used in this program are given only as illustrative
examples of simple, easily constructed measures which focus attention on
the program cbjectives in terms of individual progress toward those goals.

In sddition to these methods of assessment, a folder was kept for
""" sch child, Progress in language development and socialization, or apparent
iagk of it, was noted at least once a week in each child's folder. Each
student and aide assumed responsibility for writing in the folders of six or
seven children per week; the following week folders were exchanged and each
teacher had a different set of children. Several purposes were served
by having these anecdotal records kept., First, and most important, the
adults were forced to focus attention on individual children in order 'to
have something to write.," Second, the students and aides were made aware,
when they saw what others had written in the folders, that their own
assessment of a child sometimes differed from the assessment of another adult
in the room, Third, the folders were passed on to each incoming group of
students and aides to help them become acquainted with the children.

Each student and aide was evaluated on her knowledge and her ability to
evaluate individual children in the following way: three names were chosen at
random and the student or aide was asked to evaluate the three children on
four elements of the program (Peabody Language Program, cognitive skills,
general language ability, and level of play), without access to the chlldren s
records or folders, These evaluations were then compared with the children's
records and scored on a three-point scale,

To meet Objective 9, the graduate students had training and experience in
the use of the Peabody Picture Vocabulary Test and the classroom observational
instrument mentioned above; several students observed the administration and
scoring of the Illinois Test of Psycholinguistic Abilities; others used and
scored the Stauffer measure of general language ability.

Students were required to plan the daily classroom activities for two
weeks in advance; their plans were studied by the Director and Coordinator and
then discussed with the students., No formal wmeans were devised for measuring
the attainment of Objective 8, but all students were able to make acceptable

:lg
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pians by the and of the training.

Core studencs assumed respensibilicy for tvaining aides with self-
sonfidence and considerable competence; others found it wore difficult., They
svaluated the aides on an Evaluation Ferm, discuzsed weaknesses and strengths
with individual aides, and served as modelz in areas of their own sirength,

Tn =ome cases students learned more from aides thap aides learned from them.

Ar the end of their time in the classroom the aides were avked to comment
in writing on the strengths and weaknesses of their training program from
their points of view and on any changes which had occurred in their own

sdes or feelings, The greatest weakness and the greatest strength, as
=d by the aides, were two sides of the same coin; on oneé hand they
thought the greatest weakness was that they bad rot had enough training in the
skills 2ded and, on rthe cther hand, they =aw the greatest strength as the
instructicon and help which they had teceived. Alse frequeantly mentioned as a
arrangth was the rapport zmong members of the staff and the mutwal help and
et 1gemsent Eo nd w;tH ) thﬁ EFQLD. The change most frequently poticed in thedi

’TtiOﬂeﬂ that they now understood their own children better; had mcre

., had more realistic expectations, and were ifrying out at home things
4 at school., Ong of the women in the program has now enrolled as a

i i in the down-town division of Syracuse University and seriously hopes
te become a teacher., Two of the women have gone oub into the community to
start a day care center, Their efforts have resulted in the formation of a
board of directors which is now taking legal steps to have the propoged East
Syracuse Day Care Center becoms incorporated,

When students were asked to write anonymously what they liked best about
the program, they all listed their work with the aides and the opportunity
> hsve real responsibility in fthe classrocom, The most persistent criticism
was directed toward what they felt to be a lack of definiticn and clarity in what
wes expected of them, It is hoped that in the coming year (1971-72) the
expectations for students can be defined and clarified in a way which will be morx
satisfactery for students but will still allow for individual differences of
background and talent,

Children - The children who were in the Prescheol during the past year will be

followed as they move through the kindergarten and first two grades of Heman
Street School., Their performance in the school will be the best, though

not the only, indicator of the final success or failure of the EFDA Project.
Since the community is a stable one, many of the children in the Preschool have
siblings in the grades above them: some are children of former Heman Street
students, It seems reascnable to aasume that the future performance of

the children who will enter kindergarten this fall (i.e., the children who
have been in the Preschcol) would not be significantly different from

that of previous groups unless significant differences nad been made in the
educational program. This group of children might be expected to reach the
same average achievement l&vels as previous groups in the school, There would
be irdiwvidual differences, of course, but the performance levels have remained
relatively constant for a number of years and there would be no reason to .
believe that the levels would change unless changes were made in the
educational program and process of the school, The EPDA Project personnel,

13
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Peabody Picture Vocabulary Tast

The Peabody Picture Vocabulary Test was administered to the children in
February (Form B) and agsain in May (Form AY. There were 61 children from whom
both scores were cobtained; there were 12 others who were present for only one
testing. The sgcores of the latter wers noit used in the calculations which
produced the results given in Table T.

TABLE T ,
3-Year Olds 4-Year Olde - )
Feb., " May Fab, ~ May
N 13 i3 48 48
Mean 929.5 103.8 99.5 104.3
5.D. 16.4 10.5 14,1 12,1

Although the first administratvion of the test took place halfway through
the year, there was a gain in mean score for both the three-year olds and the
four-year olds.

It seems of more interest and significance that there were 3 three-year
olds and 9 four-year olds who had scores belew 85 in February; in May this
number had been reduced to 1 three-year old and 3 four-year olds. The sig-
‘nificance of this difference lies partly in the use toc which these scores
may be put, In some school districts children with low scores are put in
special classes or tracks; Lf the score is a realistic reflection of the
child's ability, such placement may benefit the child. However, if the score
is not a good measure of the child's ability to do school tasks, place-
ment in with a low-gcoring group can adversely affect the child's future
in school. ' o
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snguage Competency Test

The general larnguage abilicty of the children was assessaed with an
informal measure described by Stauffexr (3). The examingl presented the

child with a picturg and said, "Here is =2 picture, Tell me the story you

366 the picture." If this elicitad ne responsa, the éxaminer said,

13 me what you see in the picture." Each child was asked to perform this
task for two pictures, The responses were receorded, transcribed, and sccred
indeperdently by twe scorers. The scoripg was on a Ldepoint scale according

te stated criteria (see Appendix DY, Langusge samples were obtained fiom
childrern in two alasses of four-yeoar olds in October and agaln in June. There
were 27 children from whom both samplas werse obtained., Scores of children frc
whom only one sample wss cbtained are not included in the tabulations

helow,

Table II gives the number of children st each level for Pretest {October)
snd Post=test (June), The data is given in more detail in Table ITT wllch
shows the number of childrer from each Frotest (Ooteber) level who actained

egach Post-test (June) level,
Iable II

Leseal Prerask i Eost=resl
L 10 1

11T 3 13

Iv & 7

Table TIT

Pretest Level i Post~test Level

IIT 1Y

[
=
Ji-
P

=4
=
;HP*mU1H

7,
3

Tt can be seen from Table 1T that of the children at Level I - IIL in
' October there were only 4 who did not move to a higher level by June. One of
the children who scored at Level IV on the Pretest moved back to Level I1Ig
the others at Level IV on the Pretest were already at the highest level meas-
ured and any further growth could nat be mea&uréd by thls lnetrumEﬂt
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N L3 31

nean gaine-score 4,2 - 3.8
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At the beginning of the yvear there were 7 three-year olds and 6 four-
year olds in the sample whose drawings showed no recognizable elements of
2 man, At the end of the year there were only 2 children (one three-year old
and one four-year old) whose drawings could not be scored, The general impres-
sion gained from thisz and cther test score data is that the program was of most
benefit to the children whe scored lowest on the various measures at antry
intc the program.

CONCLUSTON

The Heman Street Preschool has demonstrated one way that a University
and a school district cancocoperate to produce a program which is beneficial
to the children of the distriet, the students at the university, and
members of the community served by the school.

In the coming year (1971-72) six of the aides who were trained
in the program will be hired to work half time and there will be a new group
of graduate students entering the program. In-sexvice training for.
gtudents and aides will continue but the decreased emphasis on aide training
will allow more time for focusing on objectives and outcomes, We hope  to be
able to identify objectives and measure ocutcomes with more precision. We
shall continue to seek ways to understand better the specific educational
needs of the children and to find ways to meet the needs,

We remain convinced that a structured program, with some of the teacher's
time devoted to active teaching, will produce more desired outcomes than ’
~a completely un-structured approach, - e ' :
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Appendix A

iz

Informal Measuring Devices

¥

B Aides and Student-Teachers (to bse marked by obsesvver)

L2 g

a)

S on Good Fair Poor
ala Good Faixw Poor

 ‘11dren All Mozt Few
children ALL Most Few

: noe from _ children All Most Few
Recogniznss responséas Always Sometimes Never

Number of intervvptions for discipline

b) E&rory

Gains attention of children All Most Few
Holds attention c.__  children All Most Few
Elicits vesponse from _ children All Most Few
Level of vesponse of children High  Medium Low
Resognizea responses Always Sometimes Never

Number of isterruptions for discipline

¢) Cognitive Task Materials or Art

Trnvolved with children Always Sometimes Never
Familiarity with materials Good Fair Poor
Elicits children's explanations Always Sometimes Never
Reinforces task completion Always Sometimes Never
Maintains interest of _____ children All Mo=st Few

Answers questions o Always Sometimes Never

Number of interruptions for discipline_

e a7
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Appendix B
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Obszsrvation mring Behavior of Aides

Rationale - Informal observaticn of the paraprofessional aidez as thay began
working in the classroom with children showed them to be somewhat overprotective,

much consernad with maintaining what they cornsidered to be proret school
bensvior, and anxicus not to let a child "get away with anything', We had placed

styess on teaching them to teach the children various language and cognitive

but we felt that the atmosphere in the zlassroom needed Lo ba more

~lexed and free from scolding, blaming, and threats of punishment., We asked

Mr, John Dopyera, who had had experience in evaluating Head Start programs,

Lo help wa develop an instrument Which would measure the smount and kind of

thi= type of beshavicr on the part of the aides,

An instrument was developed which wmeasures the number of times during
& given time period that an aide (or any adult) overtly ssnctions a child's

behavior, The inztrument was developed dﬁtiﬂg the time the first group of
aides werp being trained, 1t was aqbﬁgque tly administered at the beginning
ard erd cof the training pericds of the ond and third group of aides. In

addition to its use a8 s pre- and post-training measure, it was also used to
tpain the student-participants in the use of an oba@xvatl ov:al ins trument,

The Tnstyument - The instrument is 2 compilation of the sanctions applied by
one aide over a given period te each child with whom she or he interacts,
The obzarvations are made in 5-winute segments by one observer. A notation
ia madse for each sanction which indicates the recipient (the child), type of
behavior, and whether the behavior was congruent or incongruent With the
Jyrzhtatlons of the person sanntioaning. The categories of behavior which
ere used zre as follows:

W
achievement (task completion) being orderly
iavolvement in task being in proper place (location)
talking maintaining correct posture
making noise timing of activity
inflicting harm te self observing social amenities
inflicting harm to peer keeping property in location
cooperation damaging property

Observation sheets were constructed for each class with the names
of all children in the class on the sheet. When it was possible to do so,
each aide was observed for a total of 80 minutes in 5-minute segments
over a period of several days while engaged in all the activities on the
schedule, In some cases the cbservations totaled 60 minutes, whlch
iz the minimum considevred to be adequate.

Results -~ The initial data analysis has been completed to show comparisons
barween total number of sanctions administered before and after training. The
table below gives the results for the ten a;des who were present for both pre
and post obaervatlansﬁ :

O
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Appendix B {(continued)

Sanctions édministered by Aides, Pre and Post Obszervstions sund Differences

) 7riéa;;tionswpéf 60-Minute Eef@od: o

Eubijacts Trnocongruent Congruent

B ) Pre Post _ Diff _Pre Pogt _Diff
1. D.B. i21 73 -48 17 15 -2
2., N.C, 117 72, -45 27 23 -4
3. 05,0, 164 ilé6 ~-48 30 a3 +3

i 4, M.8. 83 66 -17 28 20 -8
5. B.5, 111 80 -31 22 13 -9
6, C.V. 127 104 ~23 34 39 +5
7. D.W, 104 61 ~43 15 21 +6
8, 5.0, 61 54 -7 19 16 =3
9, 5.M, 140 56 -84 27 15 -12
10.K.C. 130 58 =72 40 17 -23

It ezn be seen that there was a decrease in sanctions administered for
incongruent behavior in all cases. This is in line with the objectives
of the training program. It is not shown in the table but can be seen
from the raw data that the greatest number of sanctions were given in the
categories of achievement and involvement. This is probably a result

of the emphasis on increasing involvement and achievement in learning
tagks in the program.
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A, Children (to be marked by teschexs)

Directions: Mark each child once each day, Mark on the basis of
actual performance for that day. That is, mark accerding to what occurred
while you were watching, not what you think the child is capable of, cr
how he performed earlier. TIf a child's performance for one day is below
his usual performance, this will be ghown by the level of his performance
on other days when he is

&) Children's Perf
¢ = Doas nct re
1L = Rasponds at
A Tae :
3 ow
[=)] lay level in Activity Room
= wandering

P

8]

1 playing alone

2 = watching

3 = parallel play

4 = associative play

Children's Use of Manipulative Materials

= wanders

- uses materials cnly with urging

= selects material, uses briefly, leaves
selects material, completes task
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Scoring Procedures for Language Competency Test

Level L: a. names items in pictures,
b. may require teacher prompting.

Level IL: a, uses zimple sentences.
b, expresses self in "I" manner: '"I see a house."

a, responds to main action depicted.

b, notices other elements in scene but does not relate
them te main action,

¢, usez descriptive words,

d, adds own relavant ideas,

Level 111z

Level IV: a, forms a story by relating picture elements and
projecting ideas creatively.
b. notes antecedent action and senses future
consequences,

E]{[\C:
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dppzndix B

Scoring Svebtem for Draw-A-~Person Test

L point for esch of following:

Head present

Legs press=nt

Arms preseant

a, Trunk present
b. Trunk proportion
Shouldera present
Attachment of limbs (A)
Artachment of limbs (B)
Neck present

Neck outline

Eves present

No=za prasent

Mouth present

Features in two dimensions
Nostrils shown

Hair present

Hair detvail

Clothing present

Two articles non-transparent
Entirely non-transparent
Four articles shown
e, Complete costume
10,a. Fingers present

10.b. Number correct
10.c. Detail correct

10.4. Thumb shown
10.e. Hand shown
11l.a. Arm joints
11.b., Leg Joints.
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Table of Mental Age Equivalents of Scores

Score M.b. Score _~_ M,A,
-1 3=3 14 6-6
2 3-6 15 6=-9
3 3-9 16 7-0
4 4=0 17 7-3
5 4=3 18 7-6
6 4=6 19 7=-9
7 49 20 8-0
8 5-0 21 8-3
9 5=3 22 8-6
10 5-6 23 8-9
11 5-9 24 9-0
12 6-0 25 9=3
13 6-3 26 . 9=-6
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